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Transition process?
The transition 
from further 
education to 

higher education 
is a key element of 
the students first 
year experience 
(Harvey, Drew & 

Smith, 2006.)

The focus of this period of 
time should be about 

meaningful, contextualised 
and relevant experiences 

(Laing et al, 2005)

It is recognised that a well 
structured and disciplined transition 

process encourages students to 
engage in their learning during the 

first 6 weeks of university 
(Vinson et al, 2010). 

Previous studies at LJMU.

In response to 
previous work the 

research team 
wished to explore 
the  commitment 
towards students 

engagement 
(during transition) 

and if it can be 
enhanced through 
the use of blended 

learning.
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Curriculum 
design has to 
encompass a 

variety of 
teaching and 

learning 
strategies to 
‘ensure early 
enculturation 
into successful 

learning at 
university’ 

(Bovill et al, 
2011:197)

Blended learning is described as an approach to 
learning and teaching which combines and aligns 
learning undertaken in face-to-face sessions with 

learning opportunities created online 
(Littlejohn & Peglaer, 2006).

Asynchronous learning is self-paced where 
students, often working  within a time frame, 

decide when to complete the learning activities 
(Smith, 2009).

It is hoped that the 
blended learning 

approaches may add to 
the students initial 

experiences of 
university and set 

positive study habits 
for the future. 
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Study rationale
• The purpose of the study was to explore the student’s interactions with the

online learning element of the first five weeks of their course and
addressed 2 research objectives.

Research objectives:

• To examine the level of engagement and progression occurred in relation
to the online tasks and activities over the five week programme

• To explore the perceptions of the students about the blended approach to
their learning.

Fig 3



Research design
The project had 2 phases of data collection; the first was quantitative and involved recording students
attainment scores for the work they completed throughout transition and by monitoring engagement
within the tasks, using a ranking system awarded by project staff. Tasks were split into Part A & B.
Part A required for programme staff to provide formative feedback back whilst Part B was given an
attainment mark (percentage). The second was through the use of focus groups to explore the
perceptions of the students about the experiences of the blended learning approach to transition.

Data collection & analysis
Quantitative data was collected between the second and fifth week where each student was monitored
for their engagement and progression of tasks. Part A was assessed by the work being allocated a
ranking between one and five, where one was no engagement and five was all sections completed to
an excellent standard. Part B summative marks were collected over the four week period. The data
was of a normal distribution and a Pearson’s correlation test was used to examine the relationship
between Part A and Part B scores for each week.

Participants
The whole cohort (n = 134) was used as the sampling group (male 70% and female 30%). All students
were emailed and informed about the project and were asked for consent for their data to be used. All
students accepted the request. The course representative from each peer learning group (PLG) was
invited to take part in the focus groups, 83% (n = 10) of the overall sample agreed to do so (male 60%
and female 40%).

Data collection



Background 
information

Weekly theme
(Route related to 

programme)

Goal setting
Reading 

resources

Virtual learning 
environment

Blackboard at 
LJMU

Monday Session 
example

Peer led sessions…In 
3’s plan and deliver a 

session for 20 minutes 
suitable for key stage 2 

pupils; staff were 
available for feedback.

Students provided clean 
feedback for each other

Thursday 
session 

example-
Deliver 

practical 
activity to 

key stage 2 
pupils 

(years 5 & 6) 
at local 

sports centre

Mixed teaching 
methods -

face to face
Staff led

student led
Online

Development 
of the PLG



LJMU Virtual learning 
environment (Part A)



LJMU Virtual learning 
environment (Part B)



Blackboard learning tasks (Part A & B)
1 Setting goals in teaching
PART A

Students will review the teaching
standards used in teacher training and link
to goal setting (both academic and
professional targets) (2 GOALS).

2 Video 
PART A

Students will watch the video clip and
identify the characteristics of good
teaching and learning. (200 WORDS).

2 Meeting set goals
PART B

Students will be required to demonstrate 
how they have achieved or attempted to 
meet goals set for the week. (100 
WORDS).

3 PLG Reflection
PART B

Students will be required to report upon
their achievement of the week using the
CLEAN FEEDBACK MODEL. (100
WORDS). All of part B is inputted into
‘my learning journal’.

Example tasks – Route Related.

Part A = 4 total tasks

Part B = 3 total tasks

Part A = Resource

Part B = Assessed work

Task example



Table 1: Summary of student progression

• 48.5% of students from the whole cohort made progress in attainment over the weeks.

• Of the 104 students who engaged in all of the tasks 51% increased attainment marks
over the five weeks compared to 40% of students who missed one or more tasks
across the five weeks.

Student progression

Student category Amount of students 
who made progress 
(marks increased)

Amount of students 
whose marks

remained the same

Amount of students 
whose marks

decreased
134 students 48.5% (n =65) 24.6% (n=33) 26.9% (n=36)

104 students =
100% engagement 

across the weeks of 
all tasks

51%  (n=53) 20.2% (n=21) 28.8% (n=30)

30 students =
22.4% missed one or 

more tasks across 
the weeks

40% (n=12) 40% (n=12) 20% (n=6)



Table 2 : Level of student attainment for Part B.

Figures in table 2 suggest that many students made progress in their level of
attainment throughout the 5 weeks for Part B tasks. 77.6% overall engagement.

Engagement in 100% 
of both part A and B 

tasks for all 5 weeks = 
77.6%

(n=104 students).

Engagement  in tasks 
but missed at least 
one or more of the 

tasks over the 5 weeks
= 22.4%

(n = 30 students)

Student attainment



• The results across the 5 weeks indicate that there was a small positive increase in
part B marks and part A rankings.

• Table 3 information describes an average ranking of 2.68 awarded to part A and the
average mark awarded for part B of 46.11%.

• There was no significant correlation between the two measures across the weeks.

Correlation 

Table 3 : Ranking for part A and correlation with mark awarded for part B 
(Example week 4).



Student Feedback
• ‘The thing I don’t like is, you know part A is not, like you don’t get marked or anything, and then

part B you get marked. But like a lot of people In my PLG have said, oh for part A you can just
write whatever cause they don’t mark it.’

• students felt “energised” as a result of the tasks as they had spent a “long period of time in the
summer without intellectual stimulation” whilst another group felt that the “first few weeks at
university was manic and even getting to the university and campus was a challenge in itself”

• ‘Appreciate the need for academic reading, although students don’t generally enjoy it’.

• ‘Would appreciate having sections and highlighted areas to read…not all of a journal!’

• ‘Mind maps could be used to assist in being creative with the reading’.

• ‘Goals are valuable, though there was a tendency to be repeated, not everyone has a goal a 
week, maybe allow students to reflect more on achieving goals and not set time limits’.

• ‘Like the idea of using a feedback model, though would liked to have had one possibly two 
reflective models (clean feedback and Gibbs)’.

Focus group findings



• Level 4 feedback for next year’s 
transition (2014/2105 cohort).

• Student partnership
• Feedback on PE week (Example):
• Use of the video was valuable, 

allowed students to utilise 
different learning styles

• Lesson plan – there needs to be 
further examples provided, this 
will allow for more creativity

• Enjoyed practical application, 
work with primary aged children 
allowed knowledge of subject to 
be related

• Concerns about academic reading 
and referencing

• Employability/career availability 
could be emphasised further .

Change Liverpool ProjectChange Liverpool 
Project

Fig  4
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Thank you …and any 
questions?

c.magill@ljm.ac.uk
j.money@ljmu.ac.uk

mailto:c.magill@ljm.ac.uk
mailto:j.money@ljmu.ac.uk
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