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Presentation / Aim
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 This paper presents a reflective 

narrative on the integration of 

internationalised approaches in 

curriculum change for the MSc 

in Public Health at Oxford 

Brookes University. The 

presentation offers insights into 

pedagogical approaches 

alongside teaching strategies, 

methods, approaches and 

assessment.    

 The aim of the presentation is 

to consider transtheoretical

approaches to managing the 

process of enhancing learners' 

international perspectives and 

ensuring these permeate 

teaching methodologies to 

promote cultural inclusivity.



Students come to the 
programme from a range of 

careers and disciplines: 
medicine, nursing, pharmacy, 
physiotherapy, biochemistry, 
environmental health, social 

work, media, teaching, 
community development.

International students often 
return  to work in these areas 

or into governmental 
departments and NGOs. 
Home students are often 
employed in public health 

already and use the MSc to 
enhance their careers.

Students 2010-2015



Key attributes within the public health curriculum 
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Cross-cultural Capability

Definition

 The ultimate 

achievement .... is the 

individual’s ability to 

relativise different 

cultural realities and to 

behave in an appropriate 

and optimal way in new 

intercultural encounters 

and contexts... 

(Listo-Alen 1996)

Elements

 Culture {knowledge/ 
self-awareness} „

 Identity {self-
awareness/ reflection/ 
emotional engagement} 

 Engagement {reflection/ 
reflexion/ behaviour}
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Pedagogical approaches to curriculum transformation 2010-
15

Interculural and 
cross-culural focus                   
(Edwards et  al 2003 /          

Kitano 1998) 

Inclusive & 
transformational 

approaches                            
(Mezirow 1997 /  Banks &  

Banks 2010)

Global citizenship & 
the lived experience                               
(Clifford & Montgomery 

2011 / Killick 2013)

Informal and formal 
curriculum                     
(Leask 2009)

Learning 
Outcomes 
(Hammer 

2009)



2011/20
15



Global context of public health (FPH 2015)
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 Many of the public health challenges faced today are global health 

problems and require an understanding of the global dimensions of 

health and its influences. 

 It is therefore acknowledged that in an increasingly interconnected 

and globalised world, public health professionals need to have an 

understanding of the global influences on health in order to be able 

to improve the health of the population. 

 Global disparities in health represent the most stark health 

inequalities of all and an appreciation of this global burden on 

health and the strategies to tackle these at a global and local level 

also need to be understood by the public health workforce. 



Cultural perspectives within public health
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 An understanding of culture 

and ideology also are perceived 

as essential for the 

management of healthcare 

systems undoing review

(Hunter 2007)

 The potential for innovative 

community-based approaches 

to improving health is now 

clearly based upon the 

developments for multi-

sectoral partnerships, which 

require increased self and 

cultural awareness.

(Coulter 2009)



Intercultural Development Continuum (Hammer 2009)







Changes in module development 2011/15



Student and tutor reflections on 
curriculum development 2011-2015

(Kolb 
1984)



Reflection on Action – MSc Public Health Modules 2010-2015
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I have learned to interact 
more with other people 

and listen to their opinion 
and this will be helpful to 

me when I go back…if I 
have to work in a group 
and anything to do with 
group in the future it will 

be handy – it is something 
that has entered my sub-
consciousness (Nigeria)

Reflections on group work 2010/11

2010

2011



Cultural Celebrations 
(2013-2015)
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Poster presentations 
(2014-2015)



Debates (2014-2015)

2014 2015
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Explains the competencies are 
needed for effective intercultural 
interaction - useful for those who 
wish to gain a systematic, indepth
understanding of intercultural 
effectiveness and the 
competencies need to achieve it. 
Intercultural competencies can be 
grouped into four interrelated 
clusters,
Knowledge and ideas 
Communication 
Relationships 
Personal qualities and 
dispositions



Knowledge & ideas
Information gathering

New thinking
Goal orientation

Synergistic solutions

Communication
Language learning

Language adjustment
Active listening

Attuning
Building of shared 

knowledge and mutual trust
Stylistic flexibility

Relationships
Welcoming of strangers

Rapport building
Sensitivity to 

social/professional context
Interpersonal attentiveness

Personal Qualities & 
Dispositions

Spirit of adventure
Self-awareness

Acceptance
Flexibility

Inner purpose
Coping

Resilience

Component Competencies     (Spencer-Oatey and Stadler 2009)



Self-evaluation of students using clusters from the 
Competency Framework 2015 (Spencer-Oatey and Stadler 2009)



Self-evaluation of students using clusters from the 
Competency Framework 2015 (Spencer-Oatey and Stadler 2009)



Student Reflections 
(2011-2015)

The enabling environment which 
ensured communication with people 
of diverse individual and professional 
backgrounds made foe intellectually 
stimulating interactions as well as 

provision of interesting insights into 
different cultures, ideas and values. 

2011
2013

2015



Module evaluations (2011-2015)

The programme in future should 
involve lectures about international 
culture come from members of class 

e.g.  Introducing about yourself 
country and traditional custom. It will 

be very useful to help student get 
more knowledge not only about Public 

Health. The information, in turn, will 
benefit further studying and further 

international careers (Vietnam)

2011 2013

2015



Staff workshops/discussions on Internationalisation of the Curriculum 

 New Approaches to 
Internationalisation of the 
Curriculum – June 2012

 MSc Programme Revalidation 
2013/14

 Global Attributes and Public 
Health - 2014

 Internationalisation and Public 
Health – June 2015



Enablers (Leask 2009)

 Well-designed, communicated, managed and 
supported institutional policy around 
internationalisation and what it means 

 Recognition and reward for effort such as 
inclusion of engagement in internationalisation 
as part of the promotion process.

 Appropriate workload allocation for
curriculum review and renewal

 Academic staff are encouraged, supported and 
rewarded to attend international conferences, 
including those operating outside of the 
dominant disciplinary paradigm.

 Approaches to professional development that 
incorporate school or faculty based support for 
the practicalities of internationalising the 
curriculum within the discipline.

 Just-in-time assistance with practical issues
such as how others have approached issues 
associated with internationalisation of the 
curriculum, e.g. assessment.

 ‘Local’, school-based experts and enthusiasts
who know what internationalisation of the 
curriculum means in my discipline and  for my 
teaching and can assist in practical ways.

 Active links/collaboration with international 
employers and professional associations, e.g. 
through international accreditation processes.

 Support and resourcing for academic staff to 
maintain contact with or work in international 
industry settings, including those with 
contrastive cultural stances.

 A strong and culturally diverse course/program 
team and the opportunity for that team to work 
together to review and renovate curricula.

 Leaders who are committed to and informed 
about internationalisation of the curriculum at 
institutional, school and degree program level.

 My own international experience and personal 
commitment to and understanding of what 
internationalisation of the curriculum means.

 A balanced discourse around 
internationalisation within the senior 
management group and in policy documents, 
that acknowledges different rationales and does 
not over-accentuate or privilege the economic 
rationale.

 A balanced and comprehensive international 
strategy in both policy and practice.



Blockers (Leask 2009)

 Lack of (or poor communication of) 
institutional vision and policy linking 
internationalisation of the university with 
internationalisation of the formal and informal 
curriculum.

 Lack of a strategy to ensure that policies are 
enacted in such a way as to have an impact 
on the student experience and on student 
learning. 

 Internationalisation of the curriculum is a low 
priority in my institution.

 The feeling that devoting time to 
internationalisation of the curriculum is 
actually jeopardizing my career because it is 
not considered important in my discipline.

 Workload formulae that do not include 
allocation of time for degree program team 
meetings and engagement in scholarly activity 
related to teaching and learning, including 
curriculum design and internationalisation of 
the curriculum.

 Insufficient funding and support provided 
to enable staff to attend international 
conferences, visit international colleagues
or participate in other international 
experiences related to their work.

 Lack of support for the practical issues of 
internationalisation of the curriculum at the 
degree program level.

 Lack of support/resourcing for academic staff to 
collaborate with or work in international 
industry settings.

 Lack of support for academic staff to work with 
academics in the discipline who have different 
cultural perspectives.

 Leaders who are not committed to or informed 
about internationalisation of the curriculum at 
institutional, school and degree program level.

 I don’t really know what Internationalisation of 
the curriculum means in practice

 Internationalisation of the curriculum is a low 
priority for me personally.

 A discourse of marketisation and 
commercialisation of education in my institution 
and the perception that internationalisation is 
mainly, only or most importantly about the sale 
of educational products and services.

 An internationalisation strategy that in practice 
is focussed primarily on income generation, 
even though there may be other aspects 
described in policy.

 Disciplinary ‘headsets’ – disciplines are 
themselves culturally constructed, bound and 
constricted. We operate within our own cultural 
framework which feels normal and natural to 
us.

 I am not sure why we need to do this (e.g. my 
discipline is already international).



Thinking about your cultural interaction

In small groups of 3 or 4  - discuss 
examples of enablers and blockers that 
can support or hinder changes in:

Knowledge and attitudes towards 
intercultural awareness

Achieving greater ability to 
communicate

Achieving greater ability to understand 
our international partners

Adapting behaviour to suit other 
cultural contexts

PLEASE WRITE DOWN 
YOUR EXAMPLES ON THE 

FLIP CHARTS



QUESTION?

 How can we enhance 

learners' international 

perspectives and 

ensure these 

permeate teaching 

methodologies to 

promote cultural 

inclusivity?



New Thinking…

Changing 
Mindsets: 

Hammer (2009)  

Developing 
Competencies:   

Spencer-Oatey and 
Stadler (2009)

Intercultural 
competencies: 
• Knowledge and 

ideas 
• Communication 
• Relationships 
• Personal qualities 

and dispositions



Enhancing learners' international perspectives and 
ensuring these permeate teaching methodologies 

Moving Forward Holding Back



Managing Change – Transtheoretical Model (TTM) 
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 The transtheoretical model of behaviour change. 

focuses on the decision-making abilities of the individual   

 The TTM was designed to integrate principles and 

processes of change from across leading theories of 

psychotherapy and behavior change

 The Stages of change model represents a temporal 

dimension for behaviour change and has been the key 

dimension for integrating principles and processes of 

change from across leading theories of psychotherapy and 

behaviour change. (Prochaska 2008)



Prochaska & DiClemente (1983)

Transtheoretical Model: Stages of Change



Managing Change: Precontemplation

What moves you forward? What holds you back?
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 A positive or negative life 
event. 

 Becoming aware of the 
negative consequences 
of not changing. 

 Recognizing that benefits 
of changing might be 
worth it. 

 Challenging old beliefs. 

 Developing a stronger 
sense of self-worth and 
confidence. 

 A sense that making the 
necessary changes will 
require too much work 
or discomfort. 

 Hopelessness from 
previous failed attempts.

 Limiting beliefs about 
what is possible or 
permissible for you. 



Managing Change: Contemplation

What moves you forward? What holds you back?

38

 Feeling excited about the 
possibility of a positive shift 
in your life. 

 Connecting with core 
motivations. 

 Being inspired by role 
models or success stories. 

 Experiencing “last straw” 
negative consequences of 
old behaviours. 

 An incentive or change in 
your environment. 

 Learning a new skill or 
acquiring a new 
perspective. 

 Lacking a powerful 
sense of urgency or 
motivation. 

 Difficulty balancing 
competing priorities. 

 Fear of change. 

 A sense that now isn’t 
the time, or that you 
aren’t equipped to make 
the change you desire.



Managing Change: Preparation

What moves you forward? What holds you back?
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 Taking initial steps, such as 
doing research, acquiring 
equipment, or engaging a 
coach or mentor. 

 Establishing a start date on 
the calendar. 

 Telling friends and family 
about your plan to change. 

 Building excitement and 
confidence by 
accomplishing preparatory 
actions 

 Underestimating your 
need to prepare, and 
skipping straight to the 
action phase without 
adequate skills, 
knowledge or 
confidence. 

 Being afraid to ask for or 
acknowledge that you 
need help. 

 Not knowing where to 
turn for information and 
support. 



Managing Change: Action

What moves you forward? What holds you back?
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 Developing good support 
systems. 

 Prioritizing key activities. 

 Focusing on action, not just 
outcomes. 

 Addressing and overcoming 
obstacles as they come up. 

 Celebrating small 
successes. 

 Treating setbacks and 
challenges as opportunities 
for self-discovery. 

 Evolving your goals. 

 Expecting tangible 
results too quickly. 

 Resistance to change. 

 Fear of failure, feeling 
inept. 

 Slipping into old 
behaviours out of stress 
or habit. 

 Competing 
commitments. 

 Lacking social support. 

 Insisting on perfection 
rather than progress.



Managing Change: Maintenance

What moves you forward? What holds you back?

41

 Continuing to hone 
supportive and stress-
management skills. 

 Avoiding situations that 
could trigger relapse. 

 Spending time with 
others who engage in the 
same positive behaviours 
or attitudes. 

 Focusing on refinement, 
awareness and mastery. 

 Hitting a plateau. 

 Getting bored or 
distracted. 

 Losing track of your 
original motivation after 
an initial success. 

 An unexpected setback 
or injury. 

 Feeling depleted, tired 
or overwhelmed by life 
events. 



Stages of change: characteristics and techniques
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New Thinking…

Changing 
Mindsets: 

Hammer (2009)  

Developing 
Competencies:   

Spencer-Oatey and 
Stadler (2009)

Intercultural 
competencies: 
• Knowledge and 

ideas 
• Communication 
• Relationships 
• Personal qualities 

and dispositions



Enhancing learners' international perspectives and 
ensuring these permeate teaching methodologies 

Moving Forward Holding Back



Changing Mindsets and Developing Competencies 
(CMDC) model for curriculum change

After: Prochaska & DiClemente (1983),
Hammer (2009) and Spencer-Oatey and Stadler (2009)



Research opportunity…
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 If you are interested in using the CMDC model for 

curriculum change and 

 You are prepared to use some monitoring tools specifically 

designed to support your interactions over the next 12  

months, please contact:

 Sally Markwell at Oxford Brookes University at

smarkwell@brookes.ac.uk

THANK YOU FOR YOUR TIME 

mailto:smarkwell@brookes.ac.uk


Internationalisation in Higher Education Course OBU 2017
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