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Context
• Pre-sessional English for Academic Purposes (PEAP): 

30, 20, 15, 10 & 5 weeks 

• International students with conditional acceptance to 
undergraduate and postgraduate courses

• English for General Academic Purposes (EGAP)

https://www.ntu.ac.uk/study-and-courses/courses/find-your-
course/arts-humanities/short-courses/2017-18/pre-sessional-
english-for-academic-purposes-peap

• Learning materials include themes and texts from various 
disciplines such as business, psychology, literature, medicine, 
architecture, etc.

https://www.ntu.ac.uk/study-and-courses/courses/find-your-course/arts-humanities/short-courses/2017-18/pre-sessional-english-for-academic-purposes-peap


Course layout

• 21 hours of instruction (in-class) each week

• Interactive learning environment

• Input sessions focus on: academic reading, academic 
speaking, academic listening, academic writing, 
grammar, vocabulary

• Seminar discussions, workshops, small scale projects

• Student-centered classes

• Active Learning: Pair & group work

• 8-16 students per class



SCALE-UP in PEAP

• Active learning environment in PEAP classes

• Using the target language to complete 
academic tasks- individually and collectively

• Roles within group (Scribe/Recorder/Note 
taker, Sceptic/Questioner, and 
Manager/Organiser, Summariser)

• Flipped learning

• Opportunities for tutor and peer feedback 



Example of a SCALE-UP lesson

• Session objectives

• Input task 

• Group formation

• Group planning and feedback (peer and tutor)

• Group presentation

• Tutor feedback



Example of a SCALE-UP lesson

• Session objectives

– Recognize summary statements in a written text

– Plan and deliver a short group presentation

– Notice key vocabulary and using new and relevant 
words in presentation

– Prepare a group presentation

– Evaluate presentations and giving feedback to 
groups

– Reflect on learning



Example of a SCALE-UP lesson

• Input task (purpose, aims)



Example of a SCALE-UP lesson

• Input task (purpose, aims)
1) Noticing definition of key vocabulary terms and 
completing pre-reading vocabulary activities and completing 
vocabulary logs



Example of a SCALE-UP lesson

• Input task (purpose, aims)

2)Reading a text for main ideas and details



Example of a SCALE-UP lesson

• Input task (purpose, aims)

3) Completing post reading activities on identifying 
summary statements



Example of a SCALE-UP lesson

• Input task (purpose, aims)

4) Students select one building from the article that 
they find attractive and make notes on the reasons 
for their choice.

Students mention their choice on their class Padlet
and give one reason for their choice

This information helps the teacher to form groups 
before the session.



Example of a SCALE-UP lesson

• Input task (purpose, aims)
– Noticing definition of key vocabulary terms and 

completing pre-reading vocabulary activities and 
vocabulary logs
• Labeling a picture of a building with terms from architecture 

like dome, façade, column, arch

– Reading a text entitled ‘What makes a building 
attractive? Some ideas through the ages.’

– Completing post reading activities on identifying 
summary statements

– Students select one building from the article that they 
find attractive and make notes on the reasons for 
their choice.



Example of a SCALE-UP lesson

• Group formation (in class)

– students work in groups based on their choice of 
attractive buildings

– students from different classes/sections can work 
together

– mixed ability groups OR same ability groups (for 
differentiation tasks)

– allocation of roles

– tutors facilitate group work and monitor closely



Example of a SCALE-UP lesson
• Group planning and feedback (peer and tutor)

– Students who select the same building are asked to sit 
together and discuss to fill out a chart.

– Discuss the question: Is the building you have chosen an 
example of good architecture? Why or why not? 



Example of a SCALE-UP lesson

• Preparing a presentation

– Discuss the question: Is the building you have 
chosen an example of good architecture? Why or 
why not? Use your ideas and understanding of the 
article to:

• complete a chart in your group

• use the information from your chart to prepare a 
presentation

Depending on group and class size, students can 
either present at their table or to the whole class.



Example of a SCALE-UP lesson
• Presentation

– Group presentation

• Discuss a building of your choice and indicate why that 
building is an example of good architecture.

• Students evaluate all the other students’ presentation 
using a simple evaluation form.



Example of a SCALE-UP lesson

• Tutor feedback

– Discussion during group work

– Extra support for students needing more guidance

– Additional tasks for students who may need more 
challenging tasks



Example of a SCALE-UP lesson

• Reflection

Students post their reflections (of any length) on 
Padlet.

They mention what they learnt from the session,

and what they would like to explore further.



Benefits for students

• Input materials and activities give EFL learners the
chance to prepare for in-class activities in their own
time and anywhere.

• Higher participation in collaborative tasks when
students complete input task.

• Learning is more enjoyable and meaningful when
everyone is involved.

• Students become more autonomous when the onus
of learning is on them (Anderson et al, 2001)

• Less teacher talk!



Flipped learning in EAP

• Students in flipped classroom achieved higher scores 
than students in traditional (non-flipped) classrooms, 
Lee & Wallace (2018)

• Input materials can be high tech (videos, lectures, 
etc.). They can also be low tech, such as, pre-class 
reading.

• Tutors’ role is that of a facilitator and guide.

• GOAL framework

– Gather information, Organise your approach, Analyse the 
problem, Learn from your efforts
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Let’s flip it!

Thank you


